	1. GENERAL INFORMATION

	1.1. Instructors
	PhD M. Pranjić, full professor
	1.6. Year of study
	First year, first semester

	1.2. Course title
	Didactics in the School
	1.7. Credit units (ECTS)
	4 ECTS

	1.3. Associates
	Katarina Dadić, MA.
	1.8. Course teaching delivery (number of hours of lectures+practice+seminars+e-learning) 
	2+0+0

	1.4. Study programme (undergraduate, graduate, integrated) 
	Graduate
	1.9. Expected number of students on the course 
	Around 30 students

	1.5. Course status
	Required
	1.10. E-learning application level (1, 2, 3), percentage of online teaching (max. 20%)
	1-2

	2. COURSE DESCRIPTION

	2.1. Course objectives
	The objective of the course is to acquaint students with didactics as the theory of learning and teaching, didactics research subjects throughout history and today, didactic epistemology, foundations of didactics in social sciences and humanities, and above all didactic teaching procedure structured through planning, delivery, and evaluation.

	2.2. Prerequisites for enrolling the course and input competences necessary for the course 
	Enrolled graduate study. Minimum grade average during undergraduate study 3.5. Motivation for working in an educational institution and at least a passive experience of it. 

	2.3. Learning outcomes at the level of the programme that the course contributes to
	At the level of the programme, Didactics makes students capable of:

Correctly interpreting of teaching and learning as the principal contents of Didactics and explain while is Didactics considered in the modern didactical literature as the theory of teaching and learning.
· 

	2.4. Expected learning outcomes on the level of the course (6-10 learnign outcomes) 
	Having passed the didactics exam, the student is able to:

· interpret the basic concepts of didactics as a science: 

· education, school, teaching (instruction), didactic procedure, dialectic interaction, student, teacher, students interacting,

· teaching curriculum, teaching unit, curricular content, learning objective,

· didactic tools, teaching aids, 

· teaching methods, evaluation etc.;

· analyse the historical development of didactic thought (Ratke, Komensky, Rousseau, Basedow, Pestalozzi, Trapp, Herbart, Ziller, Humboldt, Willmann, Weniger, Montesorri, Otto, Steiner and Scheibner),

· interpret social-scientific and humanistic foundations of didactics,

· compare didactic theories,

· explain the scientific method of didactics,

· evaluate the social-scientific and humanistic nature of the subject matter of didactics (intrinsic and extrinsic genesis of human individuality, ethical and social-theoretical frameworks of the human being, partial theoretical foundations),

· interpret the main characteristics of didactic epistemology (didactic theories, scientific methods of didactics, didactics and its references, different ways of defining didactics),

· apply the theories of didactic procedure in teaching (planning, delivering and evaluating the teaching process).

	2.5. The course content elaborated according to the lecture time schedule (one to three lines for a one-hour lesson) 
	The course content is delivered to students via power point presentations and various forms of animations, as well as direct discussions with the teacher:

· Contemporary teacher training in Croatia: Who can perform teaching jobs? What competences must a teacher have? How to acquire the needed competences? An overview of teacher training at Studia Croatica of the University of Zagreb. Theoretical aspect. Practical aspect.

· Teacher's environment (principal, vice principal, School Council, colleagues, students, personnel, the Ministry of education, local authorities, parents, university, place, city/town, scientific associations, teaching associations, cultural organizations, economy, unions, school owners, political parties).

· Three centuries of didactic thought. Two to three lessons are dedicated to acquainting students with the reasons behind the appearance of didactics as a science and practice and introducing fifteen most representative theoreticians and their ideas, used in contemporary didactics when reflecting on didactic theory or organizing didactic practice (see 2.4.).

· Didactic etymology from the earliest times until today. Things in common: teaching activity, persons who teach, necessary qualifications for teaching, main contents that are taught, teaching media used, teaching environment, learning as the student's main activity.

· Contemporary understanding of didactics (theory of teaching and learning, theory of school teaching, theory of educational contents, theory of learning processes management, theory of applying psychological knowledge in teaching and learning).

· The basic concepts of didactics (teaching-tuition, learning, upbringing, education, school, dialectic interaction).

· Didactic forms (didactic triangle, didactic quadrangle, didactic polygon).

· Teaching forms (teaching oriented towards obtaining new knowledge, skills, educational attitudes, and open teaching structure).

· Contemporary teaching principles (differentiating/individualizing, motivating, visualizing/realism, activation/self-engagement, structuring teaching contents, multiform perspectives, goal-orientedness, ensuring success).

· Routine teaching planning (individual concept of the teacher, using professional literature, knowing the course/subject curriculum, a big number of textbooks, intellectual dialogue with colleagues, attending seminars, whence the teaching planning procedure can start, turning programme objectives into teaching objectives).

· Time and shape of the working group (the role of place in teaching, the student's sitting place in the classroom – students oriented towards the teacher or working in groups, the U organization, individual work, students facing each other (one group versus the other), students in the circle, direct discussion). 

· Self-testing of the teacher (sufficient familiarity with the course and programme curriculum, precise formulation of the teaching unit objective, using sources and other materials, knowing the competences and experience of the students, envisaging various activities, personal conduct quality, equal activation of all students, the issue of attention, interest, and motivation, feedback information, special needs of students).

· Realization of teaching (dialectic interaction, teaching objectives must become the student's objectives, personal activity of the teacher, flexible reactions, managing student attention, routine use of social forms of work, the rules of teacher behaviour, directions in cases of class obstruction).

· Homework (evaluating homework, the role of homework, the types of homework, the objectives of homework, differentiating according to interests, competences, inclination, learning tools, environment, timing, and the ways of assigning homework)

· Three types of teachers (authoritative, indolent, democratic - with the view of the following criteria: space, objective choice, activities, relationships, participation, evaluation).

	2.6. Teaching delivery forms 
	 FORMCHECKBOX 
 lectures
 FORMCHECKBOX 
 seminars and workshops 
 FORMCHECKBOX 
 practice 
 FORMCHECKBOX 
 on line entirely
 FORMCHECKBOX 
 mixed e-learning
 FORMCHECKBOX 
 field instruction
	 FORMCHECKBOX 
 individual assignments  
 FORMCHECKBOX 
 multimedia and network  
 FORMCHECKBOX 
 laboratory
 FORMCHECKBOX 
 tutorial work
 FORMCHECKBOX 
 something else (write what)               
	2.7. Comments

	
	
	
	

	2.7. Student obligations
	Regular attendance of lectures and participation in discussions. Individual preparation for the presentation of a book from the field of didactic practice and participation in seven similar preparations and presentations of other students. Written exam based on obligatory literature (15 questions).

	2.8. Monitoring the work of students (distribute the share of ECTS units for each activity so that the total number of ECTS units corresponds to the ECTS value of the course) 
	Lecture attendance
	1 ECTS
	Written exam
	2

ECTS
	Project
	

	3. 
	Experimental work
	
	Research 
	
	Practical work
	

	4. 
	Essay
	
	Report 
	
	(something else)
	

	5. 
	Continuous assessment exam
	
	Seminar paper
	
	(something else)
	

	6. 
	
	
	Oral exam
	
	(something else)

Students are required to individually research into a specific didactic problem, to report on it, and to participate in the work of other students 
	1 ECTS

	2.9. Marking and evaluating the work of students during the instruction period and the final exam 
	Students personally register their attendance at every lecture, they check the record the following time, and lead discussion with the professor and the colleagues (20% of the final grade). Students also conduct individual additional literature research on a specific didactic problem, report on it in front of all the students and lead a discussion about it, participate in similar projects of other students (30% of the grade) and take a written exam (15 questions) based on obligatory literature (50% of the grade).

	2.10. Obligatory literature (available in the library and on other media)
	Title
	The number of copies in the library
	Availability on other media

	3. 
	Kyriacou, Chris (2007), Essential teaching Skills, Cheltenham: Nelson Thornes 

Cowley, Sue (2010), Getting the buggers to behave, London: Continuum International Publishing Group 
Pranjić, M. (2005), Didaktika : povijest, osnove, profiliranje, postupak, Zagreb: Golden marketing – Tehnička knjiga – Hrvatski studiji Sveučilišta u Zagrebu, 390 pp. 
	Sufficient 
	

	4. 
	Professor's lectures, with up-to-date novelties published in the field of didactics and state-of-the-art perspectives on a specific didactic problem related to instruction, teacher, student, curricula etc.
	Power point presentations
	

	2.11. Additional literature (at the moment of the study programme proposal application) 
	· Bognar, L. – Matijević, M. (2005), Didaktika: Zagreb: Školska knjiga
· Cowley, S.(2006), Tajne uspješnog rada u razredu, Zagreb: Školska knjiga
· Jelavić, F. (2008), Didaktika, Zagreb: Naklada slap
· Kiper, H. - Mischke, W. (2008), Uvod u opću didaktiku, Zagreb: Educa
· Kyriacou, Ch (1997), Nastavna umijeća, Zagreb: Educa

· Meyer, H. (2002), Didaktika razredne kvake, Zagreb: Educa
· Meyer, H. (2005), Što je dobra nastava, Zagreb: Educa
· Neil, S. (1994), Neverbalna komunikacija u razredu, Zagreb: Educa
· Terhart, E. (2001), Metode poučavanja i učenja, Zagreb: Educa

	2.12. Quality monitoring forms that ensure the acquisition of output knowledge, skills, and competences 
	Output knowledge is evaluated successively and according to the student's proficiency level in all three stages of this course.

The first stage shows the student's motivation for the course content, prior knowledge, and the doubts that are discussed with the instructor and colleagues.

In the second stage, the student chooses a specific didactic problem (related to instruction, teacher, student...) to conduct research on, reports on it in front of the colleagues based on the prepared power point presentation, and encourages discussion about it. 

The third stage refers to the evaluation of the student's knowledge of didactic content by means of a written exam based on obligatory literature. 

All competences acquired during this course as well as during the General pedagogy and Teacher training courses are once again evaluated in practice through two courses of Practical training (10 ECTS) specifically designed for this purpose.


